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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
In this chapter the researcher provides the explanation of some theories 
from experts which are related to the problems discussed in this study. Those 
theories are detail explained in the following sub chapters below. 
2.1. Teaching Writing 
Teaching writing predominantly involves development learners’ skill in 
producing fixed patterns and responding to writing means identifying and 
correcting problems in student’s control of the language system (Hyland, 2012). It 
means that teachers have a crucial role in the process of making products of 
writing because making their students become a good writer is their main task. 
They also demonstrate, motivate, support, respond, and evaluate (Harmer, 2004). 
It is supported by that when helping students to become better writers, teachers 
have several crucial tasks to perform. 
Demonstrating is a task of the teachers to remind the writing of their 
students in order that their students do not deviate from what should they write. 
This means that the teachers should give an example and direction on how to 
write in the right way. They also have to make sure that the students do not 
deviate from the certain issue that is given by the teachers.  
Motivating and provoking are the tasks of the teachers to motivate and 
provoke their students when they get lost of words and ideas on the process of 
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writing. So, the teachers should get prepare before teaching in the class in order to 
help the students when they get stuck.  
Supporting is a task of teachers to support the students when they have 
problems in their writing. Most likely, students find some difficulties in writing, 
so at that time the teachers should available for them in order to ease the problem 
they face.  
The next task is responding. The teachers should respond and give a 
reaction to the students’ writing results. If the writing product is done, the teachers 
have to react to the content and construction of their students’ writing results. 
Checking the writing result and giving suggestions is also part of responding, so 
teachers should pay attention to it. 
Another task is evaluating. This means that the teachers must evaluate the 
students’ writing product. Evaluating is including explain how to write correctly, 
and let them know the mistakes and errors they made. 
 
2.2. Techniques in Teaching Writing 
According to Brown (2007) A technique is a wide variety of exercises, 
activities, or tasks used in the language classroom for realizing lesson objective. 
Techniques depend on the teachers’ innovation in the lesson. By using suitable 
techniques, it can tackle particular problems in the class. There are several 
teachniques in teaching writing, namely technique in using pictures, using 
reading, using all language skill, using practical writing, using controlled writing 
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and technique in teaching organization (Raimes, 2017). There are several types of 
teaching writing. 
2.2.1. Technique in Using Pictures 
Writing teachers can find a valuable resource in pictures such as drawings, 
photographs, posters, slides, cartoons, magazine advertisements, diagrams, graphs, 
tablets, charts and maps. Pictures can bring the outside world into the classroom 
in a concrete way, so pictures are a valuable resource as it provides a shared 
experience in the classroom, a need for common language forms to use in the 
classroom, a variety of tasks, a focus of interest for students.  
2.2.2. Technique in Using Reading  
A short story, a newspaper column, an advertisement, a letter, a magazine 
article, a poem, or a piece of students’ writing can work the same way as a picture 
to provide shared content in the classroom. Reading and pictures have the same 
good point, it created to provide content of the information for students.  
Using reading in teaching writing has a lot of advantages. The students can 
intervene in the process, questioning, commenting on, and supporting each other’s 
work in progress. The activities we can ask students to do in the classroom to tie 
their reading in with their writing fall into two broad categories: they can work 
either with the text or from the text. Students work with the text when they copy 
and when they examine the writer’s choices of specific linguistic and logical 
features, such as cohesive links, punctuation, grammar, sentence arrangement, and 
organization. They work from the text when they use it to create a text of their 
own, that is, when they summarize complete, speculate, or react. 
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2.2.3. Technique in Using All Language Skills 
If we expect our language learning classes to come as close as possible to 
real-life communicative situations, then we have to organize activities that let 
students use all of the language skills (Raimes, 2017). Below are the activities of 
using all language skills. 
1. Brainstorming 
Brainstorming lets students work together in the classroom in small 
groups to say as much as they can about a topic. The teachers does not have 
to monitor grammar or pronunciation, except when the speaker cannot be 
understood, though the teacher will be the resource of the right words or right 
structure to express their ideas. 
2. Guided Discussion 
Another way to get students to talk about a topic and especially to get 
them to focus on specific aspects of a topic is to provide guidelines for group 
or whole-class discussion. Guided discussion is similar to brainstorming. The 
difference is that the teachers give the students a framework which guides or 
maybe event control their discussion. Guided discussion can be focused on 
any part of the writing, not just gathering the ideas. 
3. Interview  
Interview is a useful technique to try with a new class so that students 
and teachers can get to know each other well. It also combines two skills, 
speaking and writing. When the students write the record of the interview 




In skits, the students act not as themselves but in an assigned role. 
This can be done as a whole-class or a small group activity. They can follow 
as an outside report or summary of commercial advertisements either in the 
video, audio, or print form and let them create their own. 
5. Dictation 
The dictation technique is familiar among ESL teachers. The teachers 
read a passage once, the read it slowly, broken down into short, meaningful 
segments, which the students write down, and then the teachers read it once 
more. This activity makes students practice in listening carefully and paying 
attention to the mechanics of spelling, punctuation, and capitalization. 
6. Note-taking 
In a daily basis, when we need to listen and write at once, it is not 
always possible to write down every word we hear. People just do not always 
talk slowly like dictation speed. In everyday conversation, ob the telephone 
we write down a summary of what speakers say and take the important 
information. In the elementary-level students, they can be given a skeleton 
outline to work and expand, so that their listening is more directed. Advanced 
students can listen to long passages and make notes as they listen. These 
activities are good exercise to separate signal and priority of the points made.   
2.2.4. Technique in Using Practical Writing 
In fact, writing as a form of communication such as messages, invitation, 
letters, and instructions are anyone might have to do sometimes. Teachers need to 
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give directions on how to make those writing form. If students experienced in 
these practical writing tasks in the classroom, they will be not only practicing 
writing in the new language but also learning about the conversations of the new 
culture. 
2.2.5. Technique in Using Controlled Writing 
Controlled writing is all your writing students do for which a great deal of 
the content and/or is supplied. It is the opposite of freewriting, where students 
generate, organize, and express their own ideas, in their own sentences. 
Controlled writing can give benefits at all levels of teaching and not just in the 
early stages before students have the ability to compose freewriting.  
Controlled writing can fit in these two places. 
1. Before freewriting 
When students practice a grammatical point or syntactic structure 
within a text and not just as a sentencing exercise, and, at the same time use 
that text as a source of vocabulary, ideas, idioms, an organization to help 
them in planning their own piece of writing. 
2. After freewriting  
When we see what problems our students are having and assign a 
controlled task to give them practice with the problem areas. 
For the students, controlled writing has an advantage in the class. The 
students can generate, organize and express their own ideas in their own 
words, so the students can develop their writing. For the teacher controlled 
writing is easier to mark and much less time-consuming, so more can be 
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assigned. If the teacher has full power to choose the content or what to say 
about a topic, then the students and the teacher can give full attention to 
mastery of the important point of the controlled writing, whether that is the 
use of past tense or the tenses uses in indirect speech. 
 Raimes (2017), divides controlled writing into five different types of 
frequently assigned tasks which are controlled composition, question and answer, 
guided composition, parallel writing, and sentence combining. The teachers 
should focus on the students’ practice with subject-verb agreement, adjective 
phrase, synonyms, tenses, etc rather than only assign a controlled composition. 
1. Controlled Composition 
In this exercise, the students are given a passage to work with. They 
should make a few specified changes, usually grammatical or structural 
nature. For example, rewrite a passage describing two girls and tell the 
readers about the activity of the two girls. The students might have singular or 
plural changes. Or they will rewrite direct in indirect speech. It is also 
possible to rewrite a present-tense passage in the past-tense. 
2. Question and Answer 
Question and answer format allows students to have a little more 
freedom in composing sentences. They will be given a series of questions, the 
answers will be the material to write the sentences. Questions can ask about 
the information in notes or sequences of the picture. This is the example of 
question and answer task, 
1) 5.00 get up 
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2) 5.05 make bed 
3) 5.10 take a bath 
4) 5.20 put on clothes 
5) 5.25 preparing for breakfast 
6) 5.30 eat breakfast 
7) 5.45 do exercises 
The students write a paragraph that describes the daily routine of 
Ellen, a new step, by answering the following questions in complete 
sentences. 
1) When does Ellen get up? 
2) What does she do first? 
3) What does she do next? 
4) What does she do then? 
5) When does she prepare for breakfast? 
6) What does she do after breakfast? 
7) Is the beginning of her day leisurely or very busy? 
3. Guided Composition 
Guided composition will make the students finish a products similar 
but not exactly alike. They are given a first sentence, a last sentence, an 
outline to fill out, a series of questions to respond to, or the information to 
include in the piece of writing. According to Hyland (2012), guided 
composition involves students being given a short text and asked to fill the 
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gaps, complete sentences, transform tenses or personal pronouns, and 
complete other exercises that focus on consistency and avoiding mistakes. 
4. Sentence Combining 
Sentence combining is the combining of base sentences into a longer 
compound or complex sentence. For ESL students, sentence combining is a 
very good way of introducing new language structures because it provides 
plenty of practice with the syntactic structures that are common in writing 
than in speech and gives the students a chance to use grammatical knowledge. 
For example, students are given pairs of simple sentences that are taken from 
a textbook or their own writing to combine into one sentence. In these two 
sentences: 
1) He didn’t see the beginning of the movie 
2) The train was late 
The students could recognize these possibilities for combination: 
1) Since/As/Because the train was late, he... 
2) He didn’t see the beginning of the movie because (as/since) the train 
was late 
3) The train was late, so he... 
4) With the train being so late, he... 
5. Parallel Writing 
In this task, students should make changes in the given passage 
according to the given outline. They read and study a passage and then write 
their own on a similar theme with the vocabulary, sentence structure, 
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cohesive and organization of the model passage. For example, the students 
read or listen to a dialog or passage a few times. Then they will write down 







This chapter presents the method of this research. There is some sub-
chapter dealing with research methods such as research design, data collecting, 
and data analysis. 
1.1. Research Design  
This study used quantitative research. According to Latief (2017) 
quantitative research is essentially about collecting numerical data to explain a 
particular phenomenon. The research design was an experimental design used t-
test to analyze the data. Experimental design involved a study of the effect of the 
systematic manipulation of one variable to another. The manipulated variable was 
the experiment treatment or the independent variable (controlled writing task as 
instructional media in writing). The observed and measured variable were the 
dependent variable (student’s writing score in writing). 
The design consisted of two groups, that we chose systematically; they 
were experiment group and control group. Each group would obtain pre-test 
before having treatment. The experiment group would have treatment using 
controlled writing task and the control group had a free writing explanation in the 
treatment session. After having treatment, both groups (experiment and control 
group) were given a post-test. In the end of this study, the result of post-test were 




Tabel 3. 1. The Design of One-Group Pre-test Post-test 
Pre-test Treatment Post-test 
Y1 X Y2 
 
Explanation: 
Y1 = Pre-test 
X = Treatment 
Y2 = Post-test 
 
1.2. Population and Sample 
In this research, the researcher took a sample from regular classes in the 
school in which the researcher conducted the research this is called the target 
population. The target population of this study is the students of SMA 
Muhammadiyah 1 Malang. It has 2 classes. But in this research need 11 IPA 1 and 
11 IPS 1 as the subject consisting 24 students in total. 
 
1.3. Data Collection 
1.3.1. Research Technique  
In this research, experimental research is the technique used as data 
gathering which it measures the affect of one manipulated and controlled 
(independent) variable to another (dependent) variable, like the effect of different 
methods of teaching to the students’ achievement (Latief, 2017). In that way, 
experimental research was done by pre-test and post-test. The post-test was 
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conducted to find out the ability of the students before the controlled writing 
applied. In addition, pre-test resulted the development after the treatment given. 
1.3.2. Instrument 
The instrument that the researcher used was test. The tests would be pre-
test and post-test.  Test is a set of stimuli presented to an individual in order to 
elicit responses on the basis of which a numerical score can be assigned (Ary, 
Jacobs, 2010).  The researcher collected the data from the both tests result to 
measure the achievement and the progress of the students writing ability.  
Additionally, to validate the test the researcher already consulted the test 
and the lesson plan to the Advisor and the English Teacher of SMA 
Muhammadiyah 1 Malang where the researcher did the research. It can be 
proconcerted that those tests was valid and reliable 
1.3.3. Procedures 
Due to pandemic season, the pre-test and post-test were conducted online 
in four meetings in total, where students and researcher communicated in real 
time via meeting software, it called Sycronous writing (Hyland, 2012) . 
a) Conducting Pre-Test 
The pre-test took place in the first meeting. The test was in writing 
form. The pre-test task and the post-test task was similar. The researcher 
asked the 11 IPS 1 students to write three paragraphs of hortatory exposition 
text. They did the writing in freewriting technique, so the topic and content 
was chose by students. This test was aiming to discover the students’ 
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writing ability. The researcher gave one hour for the students to submit their 
writing result via email.  
b) Treatment 
In the next session, the researcher performed treatment for the 
explerimental group which was IPA 1. First of all, the researcher taught the 
components of writing through online meeting application. Then, a picture 
showed on the screen to stimulate the student to make a description of the 
picture. The researcher started to ask the students what on the picture 
showed, the researcher let the students answered. Next, the reseacher 
showed uncomplete paragraph. The students had to complete those 
paragraph.  
Besides, the control group which was IPS 1, had a different 
treatment from the experiment group. The researcher explained the 
components of writing via oneline meeting application. Then, the researcher 
would ask them to write anything freely. The topic and the content is 
decided by the students. The result of the writing exercise sent via email and 
the maximum time was 20 minutes. 
c) Post-test 
This last session, expected to make the students know what they 
would write to complete the task. They required to write 3 paragraphs of 




1.4. Data Analysis 
 Gathering data is used to find out the differences between the students’ 
achievement experimental class and the controlled class. After the data from the 
experimental and group has collected, then the researcher classifying the students’ 
score based on their writing test. In scoring the researcher uses a scoring rubric 
taken from Nurhasanah (2014), there are 1) Writing Ideas 2) Organization/ text 
structure and Content 3) Grammar 4) Word Choice.  
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original, the 
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the text is very 
easy to 
understand 





content of the 
txt can be 
clearly 
understood 
There are some 
grammatical 
erorrs but do 
not really 
affect the 
meaning of the 
sentence and 




error are often 
found, but the 
meaning and 
the content can 
still be 
understood 
There are many 
grammatical 
errors, therefore 
the maning and 
the content are 
difficult to 
understand. 
Word Choice The sentences 










the terms are 
used correctly 








Only fulfill 1 
from 4 or even 
does not fulfill 
the 4 stipulated 
conditions. 
 
The formula for calculating student grade is as follow : 
The score obtained by student  
        Maximum/ideal score 
 The researcher uses SPSS (Statistic Product and Statistic Solution) to 
calculate the t-test formula. The t-test is used to determine whether there is a 
significant difference between the two sets of scores (Stone, 2010). Because in 
this researcher needed to compare two groups of scores and their means, 




Then, the standard deviation between two scores would tell the 
information about the quality between pre-test and post-test. If there is any 
increased value of the post-test standard deviation, it indicates that the pre-test 
score is lower than post-test. 
 
 
